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Abstract 
  In recent years, the interdisciplinary study between interpreting and psychology has 
become increasingly popular. interpreting researchers domestic and overseas have 
been paying attention to affective factors in learning interpreting, which is considered 
significant for both learners and teachers. Though it is widely agreed that anxiety is an 
important factor influencing interpreting outcome, previous researchers have mainly 
focused on professional interpreters, while only a few have paid attention to the 
learning anxiety of interpreting students. 
  In this thesis, an empirical study of students' interpreting anxiety in the classroom 
in different learning stages was conducted. The interpreting Classroom Anxiety Scale 
(ICAS) developed by Chiang (2006) was adapted to investigate the interpreting 
anxiety of 78 beginners and 16 higher-level learners. Quantitatively, the author looked 
at the scope, the severity and the causes of students' interpreting anxiety in the 
classroom. Qualitatively, the author analyzed the effects of interpreting anxiety on 
students.  
  The findings show that firstly, both interpreting beginners and higher-level learners 
suffer from a certain level of anxiety in the interpreting classroom, and the 
interpreting anxiety in beginners is more far-reaching and severe than that in 
higher-level learners. Secondly, locutionary factors such as bilingual skills and 
knowledge, speakers’ speaking rate are more likely to provoke interpreting anxiety 
than illocutionary factors. Based on the analysis of factors and effects of interpreting 
anxiety, several learning strategies and pedagogical suggestions are provided to help 
students and teachers tackle the problem. It is hoped that this study can shed some 
light on future explorations on interpreting anxiety.  
 
Key Words: interpreting anxiety; anxiety in the classroom; different learning stages 
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摘 要 
近年来，将口译研究与心理学研究进行跨学科结合逐渐成为口译研究的一个
热点。越来越多的国内外学者开始关注情感变量在口译学习中发挥的作用，该领
域的研究对提高学生口译学习、促进教师口译教学都有重要意义。尽管焦虑被认
为是影响口译表现的重要因素，但学者们过去大多致力于研究职业译员的口译焦
虑状况，很少有研究关注口译学习者的焦虑状况。 
本论文重点研究口译学习者在口译课堂上的焦虑状况，尤其是不同阶段口译
学习者的口译焦虑状况差异，采用定量和定性研究相结合的方式对 78 名大三和
16 名研二的口译学习者进行测试，分析了不同阶段口译学习者在口译课堂上的
焦虑范围、程度差异及不同学习阶段对课堂焦虑状况的影响，并对导致口译焦虑
的原因以及口译课堂焦虑给学生带来的的影响进行了分析。 
研究结果显示，首先，不管是口译初学者还是高阶口译学习者均存在口译焦
虑现象，且初学者的口译焦虑程度和范围远大于高阶学习者。其次，相比言外因
素，言内因素例如：双语能力、发言人口音、信息密度等更容易使口译学习者产
生焦虑。最后，基于口译课堂焦虑产生的原因及影响，作者提出了几条可行的学
习策略与教学建议，希望能够帮助口译学习者和口译教师更好地应对口译焦虑，
也希望本文能为未来口译焦虑方面的研究提供些参考。 
 
关 键 词: 口译焦虑 课堂焦虑 不同学习阶段 
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1 
Chapter 1 Introduction 
1.1 Research Background 
As increasing cultural communications take place in international politics, trade and 
business, technology, education etc., the requirements of interpreting competence and 
the demand for qualified interpreters are at an all-time high. The progress in 
interpreting studies in western countries has been considered a “success story”. Asia’s 
development in recent decades has also contributed to the study of interpreting to the 
new international prominence (Pochhacker, 2004). Interpreting has long been considered 
as a highly anxiety-provoking activity because during the process, the interpreter is 
confronted with both "many cognitive and psychological challenges in public" 
(Jimenez and Pinazo, 2001: 25) as well as some uncertain elements such as unfamiliar 
terms, strong accents and noisy environment, etc. Anxiety may exert significant 
influences on interpreting performance and how to tackle it becomes an essential 
question for successful interpreting. 
Despite the important role played by anxiety in interpreting, a limited number of 
studies have investigated this topic. Early studies have found contradictory results 
concerning the effects that anxiety has on interpreting performance due to the lack of 
effective measurement (Moser-Mercer, 2003). What's more, the subjects of those studies 
are usually professional interpreters. In fact, interpreting students play a double role of 
both a second language learner and an interpreting trainee, which will bring them 
more anxiety. However, the affective factor and its effects on students have long been 
ignored. So far there are few studies that specifically examined anxiety and 
interpreting students' learning and the results of these studies, due to different research 
methods and experimental contexts, often turned out to be contradictory. Jimenez and 
Pinazo (2001) did not find that students' interpreting performance was closely related 
to their state anxiety. This irrelevance was attributed to the level of maturity of the 
students and their sense of responsibility as professional anxiety mediators. However, 
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Chiang (2006) pointed out that this result was due to the lack of a specific instrument 
that could provide accurate and scientific measurements. Therefore, he developed a 
special measurement instrument, which he called the interpreting Classroom Anxiety 
Scale (ICAS) to examine interpreting anxiety in interpreting students in Taiwan. The 
result of Chiang’s study showed that the majority of students experienced interpreting 
anxiety and their interpreting anxiety correlated significantly with their interpreting 
performance. Though Chiang’s study provided a detailed analysis of students’ 
interpreting anxiety and ICAS has been proven to be a reliable instrument, more 
studies and larger populations are needed to further test its validity. Kang (2010) made 
a close examination of the causes, influences, and levels of interpreting anxiety by 
using the Interpreting Anxiety Scale instrument, and conducted interviews with 
students. He found that both high and low levels of interpreting anxiety may have 
negative influences on students’ performance, but a moderate level can produce 
positive effects. Since the research approach Kang used is relatively new and has only 
been employed once as an instrument to measure anxiety level, its validity needs more 
testing. 
1.2 Research Aims 
Due to the development of interpreting worldwide, China’s institutions of higher 
learning have witnessed substantial growth in the number of degree-oriented 
interpreting courses over the past decades. However, most of the interpreting 
programs put emphasis on the training of language skills and interpreting proficiency, 
with little attention being paid to the psycho-affective needs of trainees. This study 
aims to explore the anxiety among interpreting learners. It is hoped that it will provide 
a more comprehensive and deeper understanding of interpreting anxiety in the 
classroom of both undergraduate and postgraduate learners and come up with 
effective strategies to help them cope with the problem so as to improve their 
interpreting learning. The research questions are as follows: 
1. Do interpreting students experience interpreting anxiety in the classroom? If they 
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3 
do, what are the scope and the extent of their anxiety? 
2. How do different learning stages affect students’ interpreting anxiety? 
3. What are the causes leading to interpreting students’ anxiety? 
4. What are the effects of interpreting anxiety on students? 
1.3 The Organization of the Thesis 
The thesis consists of seven chapters. Chapter one provides a brief introduction to the 
research background and aims and the organization of the thesis as well. Chapter two 
gives a literature review of the most influential research findings of anxiety in foreign 
language learning, which serves as a basis for the discussion of learners’ anxiety in 
the interpreting classroom. Chapter three is the relevant theories and studies related to 
anxiety in interpreting learning. Chapter four focuses on the methodology of the study 
concerning how to measure interpreting anxiety and its effects on students’ 
interpreting in different learning stages, as well as the collection process and analysis 
procedures of the data. Chapter five presents the findings and discussion of the study, 
answering questions with respect to the scope and extent of interpreting anxiety of 
English majors in different interpreting learning stages as well as the factors causing it 
and its effects. Chapter six offers some coping strategies to interpreting anxiety 
drawing on research in second language learning. Chapter seven is the conclusion of 
the thesis where limitations of the study are pointed out. Suggestions for future studies 
are also proposed in the chapter.
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Chapter 2 Anxiety in the Foreign Language Classroom 
In order to better understand anxiety in the interpreting classroom, it is necessary to 
have an overview of theoretical and empirical studies on foreign language anxiety 
which are viewed as a good reference point for interpreting anxiety studies. This 
chapter first elaborates the definition and classification of anxiety, then goes on to 
review the literature on foreign language anxiety including the definition, its nature, 
factors leading to it and ways to alleviate it.  
2.1 Anxiety and Its Classification 
Brown (1994) stated that anxiety belongs to the psychological category, which is an 
emotional state associated with negative feelings like tension, frustration, nervousness, 
uneasiness, apprehension and self-doubt. Scovel (1976) pointed out that anxiety, as an 
emotional state of apprehension and a vague fear, is only indirectly associated with 
one object. Spielberger (1983, quoted in Horwitz, 2001) defined anxiety as the subjective 
feeling of tension apprehension, nervousness and worry associated with the arousal of 
the nervous system. Spielberger also found that anxiety interferes with many types of 
learning and is considered to be one of the most examined variables in all education 
and psychology studies (ibid). According to Horwitz et al. (1986), anxiety is the 
subjective feeling of tension apprehension, nervousness, and worry associated with an 
arousal of the autonomic nervous system.  
    In order to meet the demands of research in different domains, scholars have 
classified anxiety into several different categories. One classic classification is to 
categorize anxiety into trait anxiety, state anxiety, and situation-specific anxiety 
(MacIntyre and Gardner, 1991: 184).  
Trait Anxiety 
    Scovel in 1978 firstly defined trait anxiety as “a more permanent predisposition 
to be anxious”. Later, trait anxiety is delineated as an individual’s likelihood to 
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become anxious in any situation (Spielberger, 1983; quoted in MacIntyre and Gardner, 1991). It 
is a relatively stable tendency to show anxiety in a large variety of circumstances 
(Phillips, 1992). According to such a perspective, individuals with an anxious 
personality trait are prone to nervousness in many circumstances. This trait has been 
proven to hinder the proper functioning of cognitive abilities, lead to avoidance 
behaviors, undermine memory, and have several other negative effects on people 
(Eysenck, 1979; quoted in MacIntyre and Gardner, 1991). 
    The past few decades have witnessed the emergence of a great deal of literature 
related to trait anxiety. Especially after Spielberger (1970) and his fellow researchers 
published their paper titled State-Trait Anxiety Inventory, studies employing trait 
anxiety measurement increased at an explosive pace. Many studies demonstrated the 
pervasive influences trait anxiety exerts on individuals’ cognitive, emotional and 
behavioral functioning (MacIntyre and Gardner, 1991). 
State Anxiety 
    Spielberger (1983) delineated state anxiety as the apprehension which is 
experienced at a particular moment in response to a particular anxiety-provoking 
stimulus, for instance, a student may not be nervous usually but becomes anxious 
prior to taking an examination. In stress-inducing situations, individuals who are more 
susceptible to high trait anxiety show stronger levels of state anxiety. The moderately 
strong correlation (Spielberger, 1983) between state anxiety and trait anxiety suggests 
that increased levels of trait anxiety may lead to higher levels of state anxiety 
(MacIntyre and Gardner, 1991). Spielberger (1983) also claimed that state anxiety is a 
transitory emotional state in that it only lasts for a limited period of time after the 
threat no longer exists. 
Situation-Specific Anxiety 
    As stated above, even though trait anxiety and state anxiety assessment are 
useful in measuring anxiety, they still have limitations. Several researchers employed 
an alternative measurement--the situation-specific approach to studying anxiety. The 
concept of situation-specific anxiety can be viewed as trait anxiety taking place within 
a certain context (MacIntyre and Gardner, 1991). In order to measure the extent of 
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respondents’ situation-specific anxiety, their anxiety reactions are tested in a certain 
situation such as when they are speaking in public, taking examinations, or math tests, 
or having foreign language classes.      
2.2 Anxiety in Foreign Language Learning 
The general construct of anxiety, which may be helpful for the study of language 
anxiety, is still not adequate because it cannot help explain the contradictory results 
found by many scholars in relation to the effects of language-oriented anxiety. Several 
studies that have come out anticipated a negative relationship between anxiety and 
language achievements, whereas other studies found no relationship or positive 
relationship (MacIntyre and Gardner, 1989). That is to say, contrary to the predictions of 
many language teachers, several studies found that language learners with higher 
levels of anxiety actually turned out to perform better. Scovel (1978, quoted in Horwitz, 
2001) stated that foreign language anxiety research suffered from several ambiguities. 
He attributed these conflicting findings to the discrepancy of measurements of foreign 
language anxiety assessment and to the inadequate conceptualization of foreign 
language anxiety, for it has not taken into consideration the unique nature of foreign 
language learning. So he put forward a solution that allowed researchers to focus in 
the field of language to better understand different types of anxiety measurements and 
pay attention to the large number of anxiety types that have been identified.  
2.2.1 The Definition of Foreign Language Anxiety 
Horwitz et al. (1986) first distinguished foreign language anxiety from other types of 
anxiety by proposing that an anxiety construct, called Foreign Language Anxiety, is a 
conceptually distinct variable in foreign language learning. Horwitz et al. (1986) 
delineated foreign language anxiety as a distinct complex of self-perceptions, beliefs, 
feelings, and behaviors that manifested when the individual was put in a situation in 
which he or she was made to display an apparent lack of mastery in a foreign 
language. Gardner and Maclntyre (1993) updated the definition saying that foreign 
厦
门
大
学
博
硕
士
论
文
摘
要
库
Chapter 2 Anxiety in the Foreign Language Classroom 
 
7 
language anxiety is fear or apprehension occurring when a learner have to perform in 
a second language context, such as listening, speaking and learning. Language anxiety 
ranks high among factors which influence language learning, no matter the setting is 
formal (in the language classroom) or informal (learning language outside the 
classroom) (Arnold, 2000). 
2.2.2 The Components of Foreign Language Anxiety 
Horwitz (1991) not only gave the most commonly accepted definition of foreign 
language anxiety in the literature, but also further elaborated by describing three 
major components of foreign language anxiety: communication apprehension, fear of 
negative evaluation and test anxiety, which provided useful conceptual building 
blocks for the study of foreign language anxiety.  
The definition provided by McCroskey in his 1978 paper stated that the concept 
of communication apprehension can be understood as an individual’s shyness 
characterized by anxiety or fear about communication with others, whether that 
communication is anticipated or actual. Having difficulty in speaking in groups or in 
public or in learning or listening to a spoken message are all manifestations of 
communication apprehension. Communication apprehension and other similar 
reactions play a major role in foreign language anxiety. The special apprehension of 
communication penetrating in foreign language learning originates from the personal 
knowledge that learners will almost certainly encounter difficulty in understanding 
others and making themselves understood. Horwitz and Cope (1986) have their own 
estimation of what the term communication apprehension specifically means in 
respect to the concept of foreign language anxiety. It is their opinion that facilitating 
interactions between individuals serve as the main focus in English languages courses. 
Students learning a second language need not only to learn the second language, but 
perform it as well if they hope to succeed in oral examinations. With this in mind, it 
becomes clear that the type of communication apprehension experienced by a 
non-native speaker performing a second language is different than it might be in other 
situations. According to McCroskey, there are two predominant components of oral 
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